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XII Apostles Spelling Policy 
 

INTRODUCTION 

TWELVE APOSTLES MISSION STATEMENT 

Our school’s Mission Statement says 

 

‘Through Learning and Loving we will follow Jesus’ 

 To place Christ at the centre of everything we do 

 To recognise that each child is unique and to ensure that each child is 

educated to fulfil their human potential 

 To develop an understanding of Community, being able to recognise, 

respect and celebrate the diversity of all within it. 

 

Our school’s Mission Statement affirms those beliefs, helps us to keep these 

beliefs as the basis for everything we do, and gives us the purpose for all our 

work in Twelve Apostles.  

Everyone will matter and be treated with love and will be helped to carry out 

their special role in God’s World. In order for every child to fulfil their potential, 

we ensure they experience a broad, balanced and engaging English 

curriculum that is accessible to all. Spelling is a key ingredient for success in 

both reading and writing and thus we strive to ensure children develop this 

necessary skill to aid fulfil their human potential in all curriculum areas 

 

 

 

STATEMENT OF INTENT  

 

1. Legal framework 

2. Aims  

3. Roles and responsibilities (including monitoring & evaluation) 

4. The National curriculum 

5. Cross-curricular links 

6. Assessment and reporting 

7. Planning and teaching 

8. Resources 

9. Inclusion supporting pupils with SEND  

10.  Parental Involvement 

11. Monitoring and review 
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1. Legal Framework 

 

This policy has due regard to statutory framework including, but not limited to, 

the following:  

 The Education Act 2002 

 The Children Act 2004 

 The Equality Act 2010 

 DfE (2017) ‘Special educational needs and disability code of practice: 0 to 25 

years’  

 DfE (2013) ‘The national curriculum in England’ 

 DfE (2017) ‘Statutory framework for the early years foundation stage’ 

 Ofsted (2019) ‘School inspection handbook’ 

 

This policy operates in conjunction with the following school policies: 

 

 Assessment Policy  

 Writing, Reading and Handwriting Policies 

 Assessment Policy  

 Marking and Feedback Policy 

 Teaching and Learning Policy 

 Homework Policy   

 Parent Code of Conduct  

 Behavioural Policy 

 Home school agreement  

 

2. Aims 

 

We aim to: 

• give pupils the tools that are necessary for spelling accurately; 

• enable all pupils to develop their own strategies for spelling confidently; 

• encourage creativity and the use of ambitious vocabulary choices; 

• give pupils a love of language. 

 

 

3. Roles and responsibilities (including monitoring & evaluation) 

 

The SLT and Governing body are responsible for approving and monitoring 

this policy. 

 

Subject Leaders responsibilities include: 

 

 Providing strategic leadership and direction for your subject  

 Producing LTP 

 Reporting termly to Governors on standards in this subject  
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 Supporting and offering advice to colleagues on issues relating to the 

subject or curriculum area 

 Monitoring pupil progress in your subject and reporting to SLT. 

 Providing efficient resource management. 

 Ensuring the curriculum is inclusive and accessible to all  

 Assisting teachers with the planning and implementation of the 

curriculum, ensuring their workload is manageable  

 Ensuring the curriculum is implemented consistently throughout the 

school and ensuring any difficulties are addressed and mitigated as 

soon as possible 

 Making any necessary adjustments to the curriculum where required.  

 Keeping up-to-date with any relevant statutory updates and taking 

action where required 

 Creating and maintaining an up-to-date curriculum intent statement. 

 Ensuring the curriculum is created in accordance with this policy.  

 Updating and maintaining this policy.   

 

 

4. National Curriculum 

 

Spelling is predominantly taught following the DfE (2013) ‘The national 

curriculum in England’, ‘English programmes of study: key stages 1 and 2’ 

and the EYFS statutory framework . 

Spelling is taught discreetly as part of a planned programme. The new 

National Curriculum is followed and adapted to suit the needs of our 

children.  

In EYFS and KS1 and, where appropriate, for identified children in KS2, the 

National Curriculum is followed through the Letters and Sounds scheme of 

work (see Appendix 1 for LTP). 

 

 

5. Cross-curricular links 

 

Where possible, we teach using a cross curricular approach in order to make 

learning meaningful for the children. At XII Apostles, we believe that spelling 

should be taught regularly, have a multisensory and investigative approach, 

be progressive, include strategies to help children to be independent spellers, 

include learning about words, not just learning individual words and have 

many opportunities for children to apply knowledge throughout the whole 

curriculum. Therefore, opportunities for children to develop, practise, re-

enforce and apply their skills, knowledge, strategies and understanding are 

planned for throughout the curriculum. For example, handwriting sessions, 

shared and guided reading and writing sessions afford many opportunities for 

talking about spelling, and revisiting and practising strategies. The teaching of 
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spelling of subject specific vocabulary occurs in all subjects and opportunities 

are planned for, for children to apply this knowledge.  
 

 

6. Assessment and Recording  

 

Children’s progression in phonics is assessed daily through formative 

assessments and observations. Phonics Tracker is used to track progress and 

summative assessments at the end of each half term (approximately every 6 

weeks) are carried out. This allows gaps in knowledge to be quickly identified 

and tackled, either within the classroom during daily phonics sessions, or 

through more intense intervention using the SoundsWrite programme. 

Children’s progress is tracked on the agreed tracking sheet and monitored 

by the English Lead and SLT. 

 

In Key Stage 2, children complete weekly spelling tests, assessing both the 

spelling rule for that week and their given key words. These are recorded by 

the teacher. Summative assessments of children’s progress are also carried 

out in the form of half termly spelling tests. Records are also kept of this. 

However, we believe that learning to spell is not just the ability to learn a list of 

words but to learn about words. Therefore, a variety of opportunities to apply 

different spelling strategies appropriately are provided to the children within 

the teaching sequence and through writing in other subject areas. Formative 

assessments are carried out of these activities throughout spelling sessions 

and throughout the curriculum, where appropriate. Application of spelling is 

also assessed through the children’s independent writing activities and termly 

writing assessments. 

 

Children’s progress and attainment is reported to parents termly (through 2 

Parents’ Meetings and one end of year summative report) 

 

 

7. Planning and Teaching  

 

EYFS 

The children in the EYFS have daily phonics sessions with the emphasis on 

multi-sensory learning, linking the teaching and practising of letter shapes, 

their individual rhymes and patterns with the development of pupils’ ability to 

listen to, and discriminate between, the different sounds which make up a 

word. This also occurs through games and activities which encourage 

focused listening e.g. music, dance, physical education, as well as literacy 

activities where there is a focus on rhyme, rhythm and alliteration. Pupils learn 

at an early stage how to discriminate and make connections between letter 

sounds used in reading and letter names used in spelling.  

Developmental writing is encouraged to give pupils confidence. Support is 

given to spelling by providing writers with aids such as alphabet, letter charts, 
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simple word banks and picture dictionaries to stimulate interest in, and 

enthusiasm for, words.  

 

Key Stage 1  

The Letters and Sounds programme is continued to be taught on a daily 

basis. Most pupils will have completed the programme (Phase 5) by the end 

of Year 2. For spelling purposes, the emphasis is on the pupils’ ability to 

segment words into phonemes and then match the most likely letter or letters 

to each sound by accessing the alphabetic code.  

Children are given lots of opportunities to develop and apply their 

knowledge. Teachers plan for and take advantage of opportunities in shared 

and guided reading and shared and guided writing sessions to reinforce 

children’s learning. Through the use of different reading scheme books and 

the Phonics Bug programme, children are given further opportunities to 

reinforce and apply their knowledge. Support is given to spelling by providing 

writers with aids such as alphabets, sound mats developed for each phase of 

the Letters and Sounds programme, simple word banks and picture 

dictionaries to stimulate interest in, and enthusiasm for, words.  

Differentiated phonics homework completes the triangulation, giving another 

way for children to apply their phonics knowledge with the support of their 

parents. 

Children also investigate and learn to use common spelling patterns, and 

frequently use prefixes and inflectional endings in their own writing. Pupils are 

encouraged to become increasingly independent spellers. They correct their 

misspellings in their own work with support from the marking code, and are 

taught how to use a simple dictionary, a range of word banks and their 

knowledge of word families. Risk-taking in the spelling of unknown words is 

also encouraged, and pupils are taught different strategies to use before 

seeking assistance from an adult.  

 

Key Stage 2  

At Key Stage 2, spelling is taught discreetly at least 3 times per week. The 

National Curriculum details the programme of teaching, but teachers will use 

their professional judgement in order to pitch the teaching at the appropriate 

developmental level. An investigative approach is taken to the teaching of 

spelling, which is supported by the activities contained in the National 

Literacy Strategy’s Support for Spelling, the Spelling Bank (DfEE 1999) and the 

Bug Club Spelling resources.  

There is an emphasis on the recognition of letter strings, visual patterns and 

analogies, the application of spelling conventions, the use of a range of word 

resources and the morphology of words. Nevertheless, it is recognised that 

some pupils will need to consolidate the phonic knowledge and skills from 

Key Stage 1. These children continue to work through the Letters and Sounds 
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programme, completing the programme and/or plugging the gaps where 

appropriate. 

 

Building on the approaches introduced in Key Stage 1, there is an emphasis 

on developing confidence and independence. It is expected that pupils 

assume increased responsibility by identifying their own spelling errors, making 

reasoned choices about likely alternatives and using a range of resources 

(including Thrass charts, individual spelling mats, spelling journals and a 

variety of dictionaries and word banks) for making corrections. 

 

As well as exploring, learning and practising spelling rules, children also 

complete activities, at least 3 times per week, to practise the prescribed year 

group’s key words, in line with the National Curriculum. 

 

Spelling homework is given on a weekly basis and focuses on children 

investigating words or applying and consolidating their learning through 

different activities. Again, this gives the children another opportunity to apply 

their knowledge with the support of their parents. 

 

Marking 

 

The agreed marking code is used throughout the school and across the 

curriculum (see Marking Policy). This gives opportunities for errors in spellings to 

be identified to the children. Teachers ensure that time is provided for 

children to return to their work and apply their spelling strategies to correct 

their mistakes. Only spellings of words appropriate to the individual child (e.g. 

key words, rules taught during that time, topic words etc.) are highlighted. 

Work is marked sensitively and children’s attempts at more adventurous and 

ambitious vocabulary are not identified, therefore still encouraging children 

to ‘have a go’ at spelling words that are unfamiliar to them. 
 

Planning 

 

Medium term plans are created each term by teachers. Short term weekly 

plans are created by teachers. All plans are shared and stored on the shared 

server in school. Planning scrutinies are carried out termly by the subject 

leader and SLT 

 

 

8. Resources 

 

Spelling is well resourced throughout school. Both key stages have access to 

the online Bug Club: Spelling Bug resources. A range of concrete resources to 

support children’s learning can be found in both key stages and these 

includes dictionaries, alphabets, phased spelling mats that support 

development in Letters and Sounds and THRASS spelling mats. 
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9. Inclusion supporting pupils with SEND  

 

We actively encourage all pupils to spell independently in line with their 

spelling ability, and this is reflected in the planned spelling sessions and other 

programs of work followed. The school is committed to guaranteeing that 

nobody is victimised or discriminated against on the basis of the following: 

 Ethnicity 

 National origin  

 Culture 

 Religion/beliefs 

 Gender 

 Disability  

 Sexual orientation 

 

Pupils with special educational needs and disabilities (SEND) will receive 

additional support through intervention programs such as SoundsWrite and 

Precision Monitoring, and through targeted support on their APDRs to enable 

them to develop their progress and skills in spelling. 

 

10.  Parental Involvement 

 

We strongly believe that parental involvement and encouragement can play 

a crucial part in pupils’ spelling development. Parents and carers are 

introduced to the school’s spelling policy through written information in the 

school handbook and the school website and any invitations to attend 

spelling workshops by individual teachers.  

Parents have the opportunities to support their child’s development in 

phonics and spelling through the weekly homework and individual children’s 

access to the online Bug Club.  

 

 

11.  Monitoring and review 

 

The effectiveness of this policy will be monitored continually by the head 

teacher. Any necessary amendments may be made immediately. This policy 

is reviewed every two years by the English subject leader and the 

headteacher. The scheduled review date for this policy is September 2021. 

 

Reviewed: annually 

Next review date: Sept 2021 

 

 



 

 

Appendix 1 

XII Apostles Phonics & Spelling LTP and progression map 

Phonics Long Term plan EYFS 

This plan is a working document. Assessments will be used to identify target phonemes and timings- See MTP for more detail. 

Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Phonics 

& Tricky 

Words 

Phase 1 

Aspects 1-7 

Phase 2 

s,a,t,p 

I,m,n,d 

g,o,c,k 

ck,e,u,r 

h,b,f,ff, 

l,ll,ss 

I, to, 

the 

no, 

go, 

into 

Phase 3 

j,v,w,x 

qu,z,zz,y 

sh, ch,th,ng 

ai,ee,igh,oa 

 

no,go,I,the,t

o 

he,she,into 

we,me,be 

was 

Phase 3 

oo,ar,or,air 

ur,ow,oi,ear 

ure,er 

 

my 

 

you 

 

they, her 

 

Phase 4 

cvcc 

 

 

ccvc 

Polysyllabic 

words  

 

 

Said, 

have, like, 

so, do, 

some, 

come  

ccvcc 

 

 

cccvcc 

Polysyllabic 

words 

were, there, 

little, one, when, 

out, what 

Assessment outcomes   To be able to 

segment and blend 

but not necessarily 

synthesis CVC words 

with Phase 2 

phonemes. 

Read all of the phase 

2 tricky words 

To be able to synthesise CVC 

words (real and nonsense) with 

phase 2 graphemes. 

To be able to segment and 

blend but not necessarily 

synthesis CVC words (real and 

nonsense) with the above 

Phase 3 phonemes. 

Read all of the above phase 2 

and 3 tricky words 

As previous plus; 

To be able to synthesise 

CVC words (real and 

nonsense) with Spring 1 

phase 3 graphemes. 

To be able to segment 

and blend but not 

necessarily synthesis CVC 

words (real and nonsense) 

with the above Spring 

2Phase 3 phonemes. 

Read all of the phase 2 

and 3 tricky words 

As previous plus; 

To synthesise words (real and nonsense) with phase 2 phonemes 

in the above structures (cvcc, ccvc, ccvcc and cccvcc) 

To segment and blend but not necessarily synthesise words (real 

and nonsense) with phase 3 phonemes in the above structures. 

Read all of the phase 4 tricky words.  

 

 

  



 

 

Phonics Long Term Plan Year 1  

This plan is a working document. Assessments will be used to identify target phonemes and timings- See MTP for more detail 

Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Phonic

s & 

Tricky 
Words 

Revision of 

Phase 4 

cvcc  
ccvc  

ccvcc  

cccvcc 

Polysyllabic 

words 

 

 

no,go,I,the,to 

he,she,into 

we,me,be,  
was, my, you,  

they, her, 

Said, have, 

like, so, do, 

some, come, 

were, there, 

little, one, 

when, out, 

what 

 

 

 

  

Phase 5 

C 

Alternati
ve 

graphe

mes 

ai/ay 

ee/ea 

igh/ ie 

oa/oe/o 

 

igh/ie/i-

e 

oa/oe/o

-e/o 

ai/ay/a-

e 

ee/ea/e

-e 

 

 

 

 

 

  

 the, a, do, 

to, today, 

of, said, 
says, are 

Phase 5 C 

Alternative 

graphemes 
oo/ue/ew 

oi,oy 

ur/ir 

ow/ou 

 

ue/u-e/ew 

zh 

or/aw/au/

ore 

w/wh 

f/ph 

 

 were, was, 

is, his, has, I, 

you, your, 
they 

 Phase 5 B 

Alternative 

pronunciations  
Hot/cold 

Fin/find 

Hat/what 

Cat/cent 

Got/giant 

Cow/blow 

Tie/field 

Eat/bread 

Chin/school/ 

Chef 

Farmer/her 

Yes/by/very  

Out/shoulder/

could/you 

e, ea 

(bed,head) 

o,a  

(frog,swan) 

Be, me, 

he, she, 

we, no, 
go, so, 

by 

 

 

 

 

Phase 5A 

Alternative 

graphemes 
 

i,i-e,igh,y, ie 

ai,a-e,ay,a 

oi,oy 

e,ea,ee,ey,

y 

 

O,oa,o-

e,ow 

sh,ti,ch 

oo,ew,ue  

oo,u 

 

or,a,au,aw, 

oor,our,aug

h,al 

 

Ur,ir,er,or 

Ow.ou 

My, here, 

there, 

where, 
love, 

come, 

some, one, 

once 

Phase 5A 

Alternative 

graphemes 
 

ear, eer 

air,are 

 

Ure,our 

er,ar,or 

(zh) ,s,ge 

 

r,rr,wr 

v,ve 

j,g,ge,dge  

 

C, k, ck, ch, 

q 

F,ff,ph   

w,wh,u 

n,nn,kn 

S,ss,c,se,ce 

m.mm.mb 

ch, tch  

 

 

Ask, friend, 

school, put, 

push, pull, 
full, house, 

our 

 

 

 

 

Assess

ment 

Outco

mes 

To synthesise words (real 

and nonsense) with phase 2 

phonemes in the above 

structures (cvcc, ccvc, 

ccvcc and cccvcc) 

To segment and blend but 

not necessarily synthesise 

words (real and nonsense) 

with phase 3 phonemes in 

the above structures. 

Read all of the phase 4 

tricky words. 

To segment and blend but not necessarily 

synthesise words (real and nonsense) with phase 5c 

alternative graphemes in the structures cvcc, ccvc, 

ccvcc and cccvcc 

To synthesise words (real and nonsense) with phase 

2 and 3 phonemes in the structures cvcc, ccvc, 

ccvcc and cccvcc 

Read and spell the above CEW 

As previous plus; 

To synthesise words (real 

and nonsense) with 

phase 5c alternative 

graphemes in the 

structures cvcc, ccvc, 

ccvcc and cccvcc 

Read and spell the 

above CEW 

As previous plus; 

To synthesise words (real and nonsense) with phase 5c 

alternative graphemes and phase 5b alternative 

pronunciations  in the structures cvcc, ccvc, ccvcc 

and cccvcc 

To segment and blend but not necessarily synthesise 

words (real and nonsense) with phase 5a alternative 

graphemes in the structures cvcc, ccvc, ccvcc and 

cccvcc 

Read and spell the above CEW 



 

 

 

Phonics and Spelling Long Term Plan Year 2  

This plan is a working document. Assessments will be used to identify target phoneme/ grapheme revision in Year 2- See MTP for more detail. 

Term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Phonic

s & 

Tricky 

Words 

Revision of  

Phase 5b 

alternative 

pronunciation

s and 5a 

alternative 

graphemes 

Hot/cold 

Fin/find 

Hat/what 

Cat/cent 

Got/giant 

Cow/blow 

Tie/field 

Eat/bread 

Chin/school/ 
Chef 

Farmer/her 

Yes/by/very  

Out/shoulder/

could/you 

e, ea 

(bed,head) 

o,a  

(frog,swan) 

Door, 

floor, 

poor, 

because

, find, 

kind, 

mind, 

behind, 

child, 

children, 

wild 

 

i,i-e,igh,y, ie 

ai,a-e,ay,a 

oi,oy 

e,ea,ee,ey,

y 

 

O,oa,o-

e,ow 

sh,ti,ch 

oo,ew,ue  

oo,u 

 

or,a,au,aw, 

oor,our,aug

h,al 

 
Ur,ir,er,or 

Ow.ou 

 

Climb, 

most, only, 

old, cold, 

gold, hold, 

told, every, 

great, 

Christmas, 

ear, eer 

air,are 

 

Ure,our 

er,ar,or 

(zh) ,s,ge 

 

r,rr,wr 

v,ve 

j,g,ge,dge  

 

C, k, ck, ch, 

q 

F,ff,ph   

w,wh,u 

n,nn,kn 
S,ss,c,se,ce 

m.mm.mb 

ch, tch  

 

Break, 

steak, 

pretty, 

beautiful, 

after, fast, 

last, past, 

father, 

class, grass, 

pass 

 

Spelling 

Rules  

l at the end 

of words 

spelt 

le, el, ai, il 

  

Suffix ed 

past tense 

words 

ending in 

y/e 

Suffix ing 

words 

ending in 

y/e, short 
vowel and 

single 

consonant 

Suffix er 

and est 

y/e, vowel 

and single 

consonant 

Suffix  

ment, ness,  

 

Plant, path, 

bath, 

move, 

hour, 

prove, 

improve, 

sure, sugar, 

eye,  

 

 

Spelling 

Rules  

Suffix 

ful less  

 

Plurals 

words 

ending in s, 

ch, ss, zz x, 

y, f and 

irregular 

plurals 

 

 

Plurals 

Revision 
 

 

Contractio

ns, the 

possessive 

aphstrophe 

 

Words 

ending in 

tion 

Could, 

should, 

would, 

who, 

whole, any, 

many, 

clothes, 

busy, 

people,  

Spelling 

Rules  

Homophon

es 

 

Prefix 

Un 

 

Prefix 

Dis 

 

Compound 

Words 

 

Compound 

words 
 

 

Again, half, 

money, Mr, 

Mrs, 

parents, 

everybody, 

even, 

water 

 

 

Assess

ment 

Outco

mes  

As previous plus; 

To synthesise words (real 

and nonsense) with 

phase 5c alternative 

graphemes and phase 

5b alternative 

pronunciations  in the 

As previous plus; 

To synthesise some words 

(real and nonsense) with 

phase 5a alternative 

graphemes cvcc, ccvc, 

ccvcc and cccvcc 

Read and spell the 

above CEW 

As previous plus; 

To synthesise most words 

(real and nonsense) with 

phase 5a alternative 

graphemes cvcc, ccvc, 

ccvcc and cccvcc 

Read and spell the 

above CEW 

As previous plus; 

To choose the correct 

alternative phase 5 

grapheme when writing 

independently correct on 

some occasions) 

To apply the above 

spelling rules when writing 

As previous plus; 

To choose the correct 

alternative phase 5 

grapheme when writing 

independently correct on 

some occasions) 

To apply the above 

spelling rules when writing 

As previous plus; 

To choose the correct 

alternative phase 5 

grapheme when writing 

independently correct on 

most occasions) 

To apply the above 

spelling rules when writing 



 

 

structures cvcc, ccvc, 
ccvcc and cccvcc 

To segment and blend 

but not necessarily 

synthesise words (real 

and nonsense) with 

phase 5a alternative 

graphemes in the 

structures cvcc, ccvc, 

ccvcc and cccvcc 

Read and spell the 

above CEW 

independently (correct 
on some occasions) 

Read and spell the 

above CEW 

independently (correct 
on some occasions) 

Read and spell the 

above CEW 

independently (correct 
on most occasions) 

Read and spell the 

above CEW 

 



 

 

YEAR 3 LTP SPELLING 

STATUTORY REQUIREMENTS RULES & GUIDANCE (NON-STATUTORY) EXAMPLE WORDS (NON-STATUTORY) 

REVISE WORK FROM PREVOUS 

YEARS – 1& 2 

Special attention to be given to 

rules for adding suffixes 

  

The /ɪ/ sound spelt y elsewhere 

than at the end of words 

These words should be learnt as needed.  myth, gym, Egypt, pyramid, mystery 

The /ʌ/ sound spelt ou These words should be learnt as needed young, touch, double, trouble, country 

More prefixes Most prefixes are added to the beginning of root words 

without any changes in spelling, but see in– below.  

Like un–, the prefixes dis– and mis– have negative meanings 

The prefix in– can mean both ‘not’ and ‘in’/‘into’. In the 

words given here it means ‘not’. 

re– means ‘again’ or ‘back’. 

sub– means ‘under’. 

dis–: disappoint, disagree, disobey  

mis–: misbehave, mislead, misspell (mis + spell) 

 

in–: inactive, incorrect 

 

 

re–: redo, refresh, return, reappear, redecorate  

sub–: subdivide, subheading, submarine, submerge  

 

The suffix –ation  The suffix –ation is added to verbs to form nouns. The rules 

already learnt still apply 

information, adoration, sensation, preparation, admiration 

The suffix –ly The suffix –ly is added to an adjective to form an adverb. 

The rules already learnt still apply.  

The suffix –ly starts with a consonant letter, so it is added 

straight on to most root words 

Exceptions:  

(1) If the root word ends in –y with a consonant letter 

before it, the y is changed to i, but only if the root 

word has more than one syllable 

(2) If the root word ends with –le, the –le is changed to –

ly 

(3) If the root word ends with –ic, –ally is added rather 

than just –ly, except in the word publicly. 

(4) The words truly, duly, wholly 

sadly, completely, usually (usual + ly), finally (final + ly), comically 

(comical + ly) 

 

 

 

 

happily, angrily 

 

 

gently, simply, humbly, nobly 

 

basically, frantically, dramatically 

Words with endings sounding 

like /ʒə/  or /tʃə/ 

The ending sounding like /ʒə/ is always spelt –sure.  

The ending sounding like /tʃə/ is often spelt –ture, but check 

that the word is not a root word ending in (t)ch with an er 

ending – e.g. teacher, catcher, richer, stretcher 

measure, treasure, pleasure, enclosure  

creature, furniture, picture, nature, adventure 

The suffix -ous Sometimes the root word is obvious and the usual rules apply 

for adding suffixes beginning with vowel letters.  

Sometimes there is no obvious root word.  

poisonous, dangerous, mountainous, famous, various  

tremendous, enormous, jealous  

humorous, glamorous, vigorous  



 

 

–our is changed to –or before –ous is added.  
A final ‘e’ of the root word must be kept if the /dʒ/ sound of 

‘g’ is to be kept.  

If there is an /i:/ sound before the –ous ending, it is usually 

spelt as i, but a few words have e. 

courageous, outrageous  

serious, obvious, curious hideous, spontaneous, courteous 

Endings which sound like /ʃən/, 

spelt –tion 

–tion is the most common spelling. It is used if the root word 

ends in t or te.  

invention, injection, action, hesitation, completion  

 

Words with the /k/ sound spelt 

ch (Greek in origin) 

 scheme, chorus, chemist, echo, character 

Words with the /ʃ/ sound spelt 

ch (mostly French in origin)  

 chef, chalet, machine, brochure 

Words with the /s/ sound spelt 

sc (Latin in origin) 

In the Latin words from which these words come, the 

Romans probably pronounced the c and the k as two 

sounds rather than one – /s/ /k/. 

science, scene, discipline, fascinate, crescent 

Words with the /eɪ/ sound spelt 

ei, eigh, or ey 

 vein, weigh, eight, neighbour, they, obey 

Homophones and near-

homophones 

 accept/except, affect/effect, ball/bawl, berry/bury, 

brake/break, fair/fare, grate/great, groan/grown, here/hear, 

heel/heal/he’ll, knot/not, mail/male, main/mane, meat/meet, 

medal/meddle, missed/mist, peace/piece, plain/plane, 

rain/rein/reign, scene/seen, weather/whether, whose/who’s 

YEAR 4 LTP: SPELLING 

STATUTORY REQUIREMENT  STATUTORY REQUIREMENT  STATUTORY REQUIREMENT  

REVISE WORK FROM PREVOUS 

YEARS – 1& 2 

Special attention to be given to 

rules for adding suffixes 

  

Adding suffixes beginning with 

vowel letters to words of more 

than one syllable  

If the last syllable of a word is stressed and ends with one 

consonant letter which has just one vowel letter before it, 

the final consonant letter is doubled before any ending 

beginning with a vowel letter is added. The consonant letter 

is not doubled if the syllable is unstressed. 

forgetting, forgotten, beginning, beginner, prefer, preferred  

 

 

 

gardening, gardener, limiting, limited, limitation 

More prefixes Before a root word starting with l, in– becomes il.  

Before a root word starting with m or p, in– becomes im–. 

Before a root word starting with r, in– becomes ir–. 

inter– means ‘between’ or ‘among’. 

super– means ‘above’. 

anti– means ‘against’. 

auto– means ‘self’ or ‘own’. 

illegal, illegible  

immature, immortal, impossible, impatient, imperfect  

irregular, irrelevant, irresponsible  

inter–: interact, intercity, international, interrelated (inter + 

related)  

super–: supermarket, superman, superstar  

anti–: antiseptic, anti-clockwise, antisocial  

auto–: autobiography, autograph  



 

 

Endings which sound like  
ʒ/ / ən 

If the ending sounds like /ʒən/, it is spelt as –sion division, invasion, confusion, decision, collision, television 

Endings which sound like /ʃən/, 

spelt –tion, –sion, –ssion, –cian  

Strictly speaking, the suffixes are –ion and –ian. Clues about 

whether to put t, s, ss or c before these suffixes often come 

from the last letter or letters of the root word.  

–tion is the most common spelling. It is used if the root word 

ends in t or te. (covered in Y3) 

–ssion is used if the root word ends in ss or –mit.  

–sion is used if the root word ends in d or se. Exceptions: 

attend – attention, intend – intention.  

–cian is used if the root word ends in c or cs 

expression, discussion, confession, permission, admission  

expansion, extension, comprehension, tension  

musician, electrician, magician, politician, mathematician 

Words ending with the /g/ 

sound spelt –gue and the /k/ 

sound spelt –que (French in 

origin) 

 league, tongue, antique, unique 

Possessive apostrophe with 

plural words 

The apostrophe is placed after the plural form of the word; –

s is not added if the plural already ends in –s, but is added if 

the plural does not end in –s (i.e. is an irregular plural – e.g. 

children’s). 

girls’, boys’, babies’, children’s, men’s, mice’s  

(Note: singular proper nouns ending in an s use the ’s suffix e.g. 

Cyprus’s population) 

Homophones and near-

homophones 

 accept/except, affect/effect, ball/bawl, berry/bury, 

brake/break, fair/fare, grate/great, groan/grown, here/hear, 

heel/heal/he’ll, knot/not, mail/male, main/mane, meat/meet, 

medal/meddle, missed/mist, peace/piece, plain/plane, 

rain/rein/reign, scene/seen, weather/whether, whose/who’s 

YEAR 5 LTP: SPELLING 

STATUTORY REQUIREMENTS RULES & GUIDANCE (NON-STATUTORY) EXAMPLE WORDS (NON-STATUTORY) 

REVISE WORK FROM PREVOUS 

YEARS  

 

  

Endings which sound like /ʃəl/ –cial is common after a vowel letter and –tial after a 

consonant letter, but there are some exceptions.  

Exceptions: initial, financial, commercial, provincial (the 

spelling of the last three is clearly related to finance, 

commerce and province). 

official, special, artificial, partial, confidential, essential 

Words with the /i:/ sound spelt 

ei after c 

The ‘i before e except after c’ rule applies to words where 

the sound spelt by ei is /i:/.  

Exceptions: protein, caffeine, seize (and either and neither if 

pronounced with an initial /i:/ sound). 

deceive, conceive, receive, perceive, ceiling 

Words containing the letter-

string ough 

ough is one of the trickiest spellings in English – it can be 

used to spell a number of different sounds 

ought, bought, thought, nought, brought, fought  

rough, tough, enough  



 

 

cough  

though, although, dough  

through  

thorough, borough  

plough, bough 

Words with ‘silent’ letters (i.e. 

letters whose presence cannot 

be predicted from the 

pronunciation of the word) 

Some letters which are no longer sounded used to be 

sounded hundreds of years ago: e.g. in knight, there was a 

/k/ sound before the /n/, and the gh used to represent the 

sound that ‘ch’ now represents in the Scottish word loch 

doubt, island, lamb, solemn, thistle, knight 

Homophones and other words 

that are often confused 

In the pairs of words opposite, nouns end –ce and verbs end 

–se. Advice and advise provide a useful clue as the word 

advise (verb) is pronounced with a /z/ sound – which could 

not be spelt c. 

advice/advise  

device/devise  

licence/license  

practice/practise  

prophecy/prophesy  

aisle: a gangway between seats (in a church, train, plane). isle: 

an island.  

aloud: out loud. allowed: permitted.  

affect: usually a verb (e.g. The weather may affect our plans). 

effect: usually a noun (e.g. It may have an effect on our plans). 

If a verb, it means ‘bring about’ (e.g. He will effect changes in 

the running of the business).  

altar: a table-like piece of furniture in a church. alter: to change.  

ascent: the act of ascending (going up). assent: to 

agree/agreement (verb and noun).  

bridal: to do with a bride at a wedding. bridle: reins etc. for 

controlling a horse.  

cereal: made from grain (e.g. breakfast cereal). serial: adjective 

from the noun series – a succession of things one after the other. 

profit: money that is made in selling things prophet: someone 

who foretells the future 

steal: take something that does not belong to you steel: metal  

wary: cautious weary: tired  

who’s: contraction of who is or who has whose: belonging to 

someone (e.g. Whose jacket is that?) 

farther: further father: a male parent  

guessed: past tense of the verb guess guest: visitor  

heard: past tense of the verb hear herd: a group of animals  

led: past tense of the verb lead lead: present tense of that verb, 

or else the metal which is very heavy (as heavy as lead)  



 

 

morning: before noon mourning: grieving for someone who has 

died 

YEAR 6 LTP: SPELLING 

STATUTORY REQUIREMENTS RULES & GUIDANCE (NON-STATUTORY) EXAMPLE WORDS (NON-STATUTORY) 

REVISE WORK FROM PREVOUS 

YEARS  

 

  

Endings which sound like /ʃəs/ 

spelt –cious or –tious 

Not many common words end like this.  

If the root word ends in –ce, the /ʃ/ sound is usually spelt as c 

– e.g. vice – vicious, grace – gracious, space – spacious, 

malice – malicious.  

Exception: anxious.  

vicious, precious, conscious, delicious, malicious, suspicious  

 

ambitious, cautious, fictitious, infectious, nutritious 

Words ending in –ant, –ance/–

ancy, –ent, –ence/–ency 

Use –ant and –ance/–ancy if there is a related word with a 
/æ/ or /eɪ/ sound in the right position; –ation endings are 

often a clue.  

 

Use –ent and –ence/–ency after soft c (/s/ sound), soft g 
(/dʒ/ sound) and qu, or if there is a related word with a clear 

/ɛ/ sound in the right position.  

There are many words, however, where the above 

guidance does not help. These words just have to be learnt. 

observant, observance, (observation), expectant (expectation), 

hesitant, hesitancy (hesitation), tolerant, tolerance (toleration), 

substance (substantial)  

innocent, innocence, decent, decency, frequent, frequency, 

confident, confidence (confidential)  

assistant, assistance, obedient, obedience, independent, 

independence 

Words ending in –able and –

ible  

Words ending in –ably and –

ibly 

The –able/–ably endings are far more common than the –

ible/–ibly endings.  

As with –ant and –ance/–ancy, the –able ending is used if 

there is a related word ending in –ation. 

 

If the –able ending is added to a word ending in –ce or –ge, 

the e after the c or g must be kept as those letters would 

otherwise have their ‘hard’ sounds (as in cap and gap) 

before the a of the –able ending.  

The –able ending is usually but not always used if a 

complete root word can be heard before it, even if there is 

no related word ending in –ation. The first five examples 

opposite are obvious; in reliable, the complete word rely is 

heard, but the y changes to i in accordance with the rule.  

The –ible ending is common if a complete root word can’t 

be heard before it but it also sometimes occurs when a 

complete word can be heard (e.g. sensible). 

 

adorable/adorably (adoration),  

applicable/applicably (application), considerable/considerably 

(consideration), tolerable/tolerably (toleration)  

changeable, noticeable, forcible, legible  

dependable, comfortable, understandable, reasonable, 

enjoyable, reliable  

possible/possibly, horrible/horribly, terrible/terribly, visible/visibly, 

incredible/incredibly, sensible/sensibly 



 

 

 

Adding suffixes beginning with 

vowel letters to words ending 

in –fer 

The r is doubled if the –fer is still stressed when the ending is 

added.  

The r is not doubled if the –fer is no longer stressed. 

referring, referred, referral, preferring, preferred, transferring, 

transferred  

reference, referee, preference, transference 

Use of the hyphen Hyphens can be used to join a prefix to a root word, 

especially if the prefix ends in a vowel letter and the root 

word also begins with one 

co-ordinate, re-enter, co-operate, co-own 

Words with ‘silent’ letters (i.e. 

letters whose presence cannot 

be predicted from the 

pronunciation of the word) 

Initially covered in Y5 

Some letters which are no longer sounded used to be 

sounded hundreds of years ago: e.g. in knight, there was a 

/k/ sound before the /n/, and the gh used to represent the 

sound that ‘ch’ now represents in the Scottish word loch 

doubt, island, lamb, solemn, thistle, knight 

Homophones and other words 

that are often confused 

In the pairs of words opposite, nouns end –ce and verbs end 

–se. Advice and advise provide a useful clue as the word 

advise (verb) is pronounced with a /z/ sound – which could 

not be spelt c. 

advice/advise  

device/devise  

licence/license  

practice/practise  

prophecy/prophesy  

 

compliment: to make nice remarks about someone (verb) or the 

remark that is made (noun). complement: related to the word 

complete – to make something complete or more complete 

(e.g. her scarf complemented her outfit). 

descent: the act of descending (going down). dissent: to 

disagree/disagreement (verb and noun).  

desert: as a noun – a barren place (stress on first syllable); as a 

verb – to abandon (stress on second syllable) dessert: (stress on 

second syllable) a sweet course after the main course of a meal.  

draft: noun – a first attempt at writing something; verb – to make 

the first attempt; also, to draw in someone (e.g. to draft in extra 

help) draught: a current of air. 

principal: adjective – most important (e.g. principal ballerina) 

noun – important person (e.g. principal of a college) principle: 

basic truth or belief 

stationary: not moving stationery: paper, envelopes etc 

past: noun or adjective referring to a previous time (e.g. In the 

past) or preposition or adverb showing place (e.g. he walked 

past me) passed: past tense of the verb ‘pass’ (e.g. I passed him 

in the road)  

precede: go in front of or before proceed: go on 
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